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The study was conducted through the use of a validated twenty item 
questionnaire, designed and distributed by the Performance Assessment 
Laboratory of the University of Georgia. Sixty-four certified teachers 
assigned to Paul D. West Middle School in Fulton County, Georgia for 
the 1989-90 school year were selected to record their responses to the 
survey statements listed in the questionnaire. 
An analysis of variance (ANOVA) and a t-test were utilized. Find¬ 
ings indicated that teacher experience and level of educational attain¬ 
ment significantly affect teacher perceptions of validity and relia¬ 
bility of the Georgia Teacher Evaluation Program. 
(C) 1990 
Michael A. Gray 
All Rights Reserved 
ACKNOWLEDGEMENTS 
The investigator wishes to express his sincerest appreciation to 
the members of the thesis committee, particularly Dr. Stanley Mims, 
Chairman, for their guidance in the course of this study. This study 
is dedicated to my wife Rosalyn and daughters Mikael and Marisha. 
ii 
TABLE OF CONTENTS 
Page 
Acknowledgements  ii 
Table of Contents  iii 
LIST OF TABLES  v 
Chapter 
I. INTRODUCTION  1 
Statement of the Problem 
II. REVIEW OF LITERATURE  4 
III. THEORETICAL FRAMEWORK  10 
Focus of the Research 
Definition of Variables 
Hypotheses 






Assumptions and Limitation of Study 
IV. DATA ANALYSIS  15 
Introducation 
Presentation of Data Relative to 
Individual Statement Listed on the 
Questionnai re 
Statistical Data in Response to 
Each Hypothesis 
Analysis of Variance (ANOVA) in 






v. SUMMARY, IMPLICATIONS, AND 
RECOMMENDATIONS  23 









LIST OF TABLES 
5.1 Teacher Responses to Individual Questions on the 
Survey Questionnaire  
5.2 T-Test to Determine the Significance of the 
Difference of Teacher Responses to Survey 
Statements  
5.3 Analysis of Variance (ANOVA) in Teacher 
Responses to Survey Statements  
CHAPTER I 
INTRODUCTION 
The assessment of the instructional quality of classroom teachers 
has become an important process as school systems respond to demands for 
both educational accountability and teaching excellence. The accounta¬ 
bility movement, which began in 1983, focuses primarily on minimum com¬ 
petency and proficiency examinations with regards to teachers and stu¬ 
dents. As more attention is focused on student performance, increase 
scrutiny of teacher accountability increase, attention will be focused 
on the system by which teachers are trained, selected, and assessed. 
The supervision of public schools is a social process, rather 
than a symbolistic, easily orchestrated administrative process (MiIn- 
ken 1968). Those teacher evaluation systems not grounded in organi¬ 
zation ano role theory are subject to question by the very indivi¬ 
duals for which they are designed to assess. 
With the pressure to hold schools accountable for improving stu¬ 
dent performance, school leaders are increasingly being forced to exa¬ 
mine the evaluation process to determine if it is indeed valid, and re¬ 
liable. The concern in this regard is the teacher perception of the 
instrument. Teacher attitudes, with reference to evaluation, range 
from indifference to outrage. As participants most closely involved 
in the process of assessment, it is imperative that the purposes and 
the process of the evaluation program be perceived as valid and reli¬ 
able by these educators. 
The ideal evaluation process is viewed as a comprehensive one 
which includes not only scrutinized formal procedures, but also mea- 
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sures items which contribute to effective teaching, and seek to improve 
teaching effectiveness (Marun 1986). 
Statement of the Problem 
The primary purpose of this study was to determine teacher percep¬ 
tions of the Georgia Teacher Evaluation Program. The study sought to 
determine the relationship between education and experience with regard 
to teachers' perceptions of the Georgia Teacher Evaluation Program. 
The Georgia Teacher Evaluation Program (GTEP) includes the use of 
two instruments--the Georgia Teachers Observation Instrument (GTOI) and 
the Georgia Teachers Duties and Responsibilities (GTDRI). The two in¬ 
struments are used to formulate an annual evaluation of teaching per¬ 
sonnel required to hold a teacher certificate by the Georgia Board of 
Education. 
Evaluation activities must be conducted by trained evaluators, or 
individuals who attend state approved required GTEP training sessions 
and have met state adopted evaluation proficiency requirements. 
The responsibility of managing the teacher assessment activities, 
reviewing and signing annual evaluations on each teacher falls upon the 
building principal. Teachers at risk of receiving unsatisfactory annual 
evaluation reports and first year teachers must receive priority in the 
conduct of evaluations by assigned trained evaluators (Rogers 1989). 
There are eight basic steps to the GTEP process: 
1. Orientation: all personnel must receive an orientation 
prior to their initial evaluation using the GTEP. 
2. Pre-Evaluation Conference: a pre-evaluation conference, 
though not required, must be conducted at the request 
of the teacher or the evaluator. 
3. Qbservation : evaluation begins with standard observations 
of which three of twenty minutes or more are required. 
These observations are unannounced. 
4. Scoring and Written Comments/GTDRI: Notification and 
Documentation: classroom observations are scored and 
comments are written for each of the three teaching 
tasks on the GTOI observation records. Dimensions are 
scored as: Satisfactory (S); Needs Improvement (NI) 
with one exception. The teacher must receive a copy 
of the completed observation record within five 
working days. Teachers may attain written comments 
to observation records and request a conference to 
discuss the observation. GTDRI notification and 
documentation takes place and are scored by excep¬ 
tion. All areas of a teachers duties and responsi¬ 
bilities are considered satisfactory unless a 
teacher has received written notification of an 
area of unsatisfactory performance. 
5. Post Observation/Notification Conference: designed 
to discuss the results of the observation and is 
required if requested by the teacher or evaluator. 
A notification conference is required each time 
a teacher is notified of a deficiency in the GTDRI., 
5. Annual Evaluation Summary Report: provides an evalua¬ 
tion summary on areas of strong and weakness, areas 
for improvement and professional development. 
7. Annual Evaluation Conference: required for eacn 
teacher. Summary of results of the GTOI and the 
GTDRI are presented to the teacher in writing. 
8. Professional Development Plans: are encouraged for 
all teachers. The P.D.P. is a part of the continuing 
staff development for the benefit of the individual 
teacher. However, teachers whose overall summary 
is unsatisfactory must have a professional develop¬ 
ment plan. 
Establishing the credibility of an evaluation program is an essen 
tial part of the development and implementation efforts (Rogers 1989). 
Equity, reliability and validity are considerations which must be 
raised because they include the issues of fairness and consistency. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
The subject of teacher evaluation has spawned extensive research 
specifically during the mid-1980s. Studies examining teacher evalua¬ 
tion procedures, criteria, effectiveness, and teacher perceptions are 
results of a nationwide demand for accountability with regard to edu¬ 
cators and education. 
Teacher evaluation performance is a complex process requiring a 
high level of skill. The question of reliability and validity with re¬ 
ference to evaluation instruments has a direct relationship to teacher 
perceptions a? evaluation programs which determine, to a great extent, 
the security of the professional evaluated. Equity considerations in¬ 
clude issues such as fairness, consistency and significance in the pro¬ 
cess. Therefore, a systematic assessment of the evaluation program wcu 
focus on the effectiveness, validity, and reliability of the evaluation 
program. 
McKay (1986) used a random sample of 1,100 classroom teachers 
employed in the Commonwealth of Virginia, utilizing a survey question¬ 
naire to determine whether or not there was a significant relation¬ 
ship between principal teacher-interpersonal relationship as per¬ 
ceived by teachers and teacher attitudes to teacher evaluation. 
Findings indicated a significant relationship between teacher/prin- 
cipal relationships and teacher attitudes toward teacher evaluations. 
Ntube (1986) used questionnaires from a random sample of 652 ad¬ 
ministrators and teachers in randomly selected primary and secondary 
schools in the State of Anambra, Nigeria to determine perceptions of 
school administrators and teachers towards the teacher evaluation sys¬ 
tem. He found significant differences in the perceptions of primary 
and secondary administrators with regard to the evaluation system, while 
the demographic variable of years of professional experience appeared to 
have a significant impact on the perceptions of the primary and secon¬ 
dary school teachers towards the evaluation programs. 
Marlin (1986) found that teacher performance evaluation instruments 
in Texas public schools are much more heavily weighted toward assessing 
teachers in their multiple roles rather than the many aspects of teach¬ 
ing. 
To determine whether a highly developed rational system of evalua¬ 
tion could coexist within a school with teacher perceptions that the pri 
ci pa 1 is treating the teachers as professionals, DeVincenzie (1985) used 
a survey of 2,609 teachers in 107 elementary and secondary schools. Re¬ 
sults indicated a strong positive correlation between leadership to fos¬ 
ter professionalism and evaluation. Conclusions suggested tnat princi¬ 
pals should take a more active role in the evaluation of teachers. In 
doing so, principals would be perceived as facilitative leaders who 
stimulate the professional growth of their staffs. 
Utilizing a treatment and comparison design, Lowery (1985) found 
that the independent relationship of years of teaching experience was 
a significant predictor of teacher attitudes towards teacher evalua¬ 
tion. 
According to Curran (1986), teachers reflected positive attitudes 
towards the pre-existing summative evaluation program when they were 
intricately involved in the evaluation process. 
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Investigating teacher perceptions of teacher evaluation in ran¬ 
domly selected school districts in Alabama, Burchfield (1936) utilized 
a thirty-five item survey instrument involving eighty-five principals 
and 424 teachers in a twenty-five randomly selected school districts in 
Alabama. The study found that teachers and principals basically agreed 
in their perceptions of how teachers evaluations should be performed re¬ 
lating to policy, procedures, job description and training for evalua¬ 
tors. Disagreement was found in areas of notification, termination, 
and use of rating scales. 
In a study investigating differences in attitudes towards past 
evaluation conferences for proficient and non-proficient teachers in 
Mississippi, Amos (1988) found that older teachers, above the age of 
fifty-four, had a more positive attitude towards the conferences than 
teachers under the age of thirty. 
Purser (1986) studied the relationship between a classification 
of teacher effectiveness determined by student achievement and a set 
of teacher variables which included the race, sex, level of teacher 
certification, area of teacher certification, years of teaching ex¬ 
perience and the score on the teacher evaluative summative report. 
She found no significant relationship between the selected teacher 
variables and the teacher evaluation score. 
Hermann (1987) utilized a survey to determine the status of teach¬ 
er evaluation programs on the state of Pennsylvania. Findings indicate 
that two types of programs predominate, (a) the summative form, and (b) 
the clinical form. He also found that the primary purposes of evalua¬ 
tion were instructional improvement and improvement of the evaluative 
program. 
Barnes (1936) used a survey instrument to determine teacher, ad¬ 
ministrator and school board members perceptions of the evaluation pro¬ 
grams in a selected school district. Findings indicated that evalua¬ 
tors exhibited the greatest degree of knowledge regarding the stated 
policies and procedures of the evaluation program while teachers ex¬ 
hibited the least. He also found that the criteria used to evaluate 
the teachers was perceived to be appropriate. 
Weiss (1987) studied attitudes towards the Associative Masters 
Teacher Endorsement in Dade County, Florida. Findings indicate that 
there were no adequate means to measure teaching performance and that 
the AMTE was not worth the expense. 
Newton (1987) examined perspective of Barbadian Teachers regarding 
existing methods of evaluating teachers. Results revealed support for 
evaluation, but dissatisfaction with existing methods. 
Burger (1937) found that the translation of teacher evaluation 
policy intents to policy effects were neither direct of simple but 
based upon political, bureaucratic and technical processes. 
Orr (1987) used a random sample of teachers to judge aspects of 
their teaching evaluation conference and their evaluating administrator 
utilizing twenty-four descriptive scales. Findings indicted that atti¬ 
tudes of kindergarten teachers were positive on several dimensions but 
not significantly different from teachers at other grade levels. 
Redfield (1987) used interviews to determine teacher perceptions 
towards the use of student achievement data in teacher evaluation. 
Findings indicated that teachers were more concerned with non-academic 
outcomes that might be attributable to themselves, but might not be 
fairly incorporated into the evaluation system. 
8 
McClanahan (1987) in a study to determine the perceptions held by 
teachers and principals regarding current practices in teacher perfor¬ 
mance evaluation found that while the two groups were in agreement on 
training of evaluators, the purpose of evaluation, and technical assis¬ 
tance needed to improve the evaluation system, differences existed in 
perceptions with reference to improvement in the evaluation system and 
the need for more teacher input into the evaluation system. 
As indicated in studies reviewed, significant differences exist 
with reference to the perception of teachers and administrators re¬ 
garding the use, design, reliability and validity of teacher evalua¬ 
tion programs. While most studies agree that teacher evaluation is 
an integral component in the process of improving teacher and learn¬ 
ing, the instrument utilized in the evaluative process has not al¬ 
ways been perceived as a valid or reliable means of assessing the 
performance of teachers. 
Of particular importance was the teacher perceptions of the 
design and criteria of the evaluative program. Studies by Flarlin, 
Burchfield, Hermann, Weiss, Newton and Burger, reflected teachers 
perceptions of the criteria utilized to assess the instructional 
effectiveness of teachers, as well as the design of the teacher 
evaluation program. Some concern was communicated regarding the 
multiple roles of teachers, some of which were not included within 
the design of the evaluation program. Still, results from other 
studies reflected disagreement regarding the use of evaluative 
information with respect to notification, documentation, and termi¬ 
nation. 
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It is clear that while teacher assessment is understood by teachers 
to be a necessary component of the instructional program, there is often 
disagreement among teachers and administrators regarding the design, cri¬ 




In this chapter (a) the theoretical framework of the research is 
stated; (b) the variables are defined; and (c) the research hypotheses 
are specified. 
Focus of the Research 
The primary purpose of this study was to determine teacher percep¬ 
tions of the Georgia Teacher Evaluation Program. The stuay sought to 
determine the relationship between education and experience with regard 
to teachers' perceptions of the Georgia Teacher Evaluation Program. 
The Georgia Teacher Evaluation Program (GTEP) was developed in 
response to the Quality Basic Education (QBE) Act of 1574. The QBE 
Act required that all personnel employed by local units of administra¬ 
tion, including elected and appointed school superintendents; shall 
have their performance evaluated annually by appropriately trained 
evaluators (G.D.O.E. 1989). 
The purposes of the program are: 
1. To identify and reinforce effective teaching practices. 
2. To identify areas where development can improve in- 
structonal effectiveness. 
3. To identify teachers who do not meet mininum stan¬ 
dards so that appropriate action can be taken. 
The investigation also sought to determine teachers perceptions 
regarding the validity and reliability of the instrument. It was sus¬ 
pected that differences exist with respect to the educational attain¬ 
ment of the teacher evaluated annually by the Georgia Teacher Evalua¬ 
tion Program, the more valid and reliable the GTEP is perceived to be 
by that teacher. Also, the investigator asserted that the more ex- 
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perienced teacher, in years of service, would consider the instrument 
to be valid and reliable while inexperienced teachers' perception of 
the instrument would be less positive. 
Definition of Variables 
Experience. Measured by the number of years the teacher has served 
in a teaching capacity regardless of school, system, or state. Teachers 
who have attained four (4) or more years of service are considered to 
be experienced. 
Educational Attainment. Refers to the length of formal study un¬ 
dertaken by a teacher. Teachers with formal programs of study beyond 
the bachelor's degree as compared with teachers whose formal study was 
concluded at the bachelor's degree. 
Va1idity. Refers to the effectiveness of the instrument with re¬ 
gard to measuring that which it is intended to measure. So constructed 
that if the premises are jointly asserted the conclusion cannot be de¬ 
nied without contradiction. 
Reliabi1ity. Refers to the dependability that encourages one's 
confidence, belief and trust. 
Statement of Hypotheses 
It was hypothesized that there is a significant difference in teach¬ 
ers' perceptions of the Georgia Teacher Evaluation Program with regard 
to experience and educational attainment; the greater the teacher's 
years of experience and educational attainment, the greater their per¬ 
ceptions of the Georgia Teacher Evaluation Program with respect to 
validity and reliability. 
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The following hypotheses were tested during the study: 
lHo: There is a significant difference in the per¬ 
ceptions of experienced teachers (four years 
and above) compared to inexperienced teachers 
(0-3 years) with regard to the validity and 
reliability of the Georgia Teacher Evalua¬ 
tion Program. 
2 Ho : There will be a significant difference in the 
perceptions of teachers with formal programs 
of study beyond the bachelor's degree with 
regard to the validity and reliability of the 
Georgia Teacher Evaluation Program. 
Figure 3.1 
Independent Variable 
1. Level of Education 
Attainment of Teacher 
Dependent Variable 
Teacher Perception of 




?.. Number of years in 
service by teacher 
Figure 3.1: Teacher Perceptions of the G.T.E.P. in Relation to 
Selected Variables 
Design 
This study was conducted through the use of a survey. The survey 
was distributed to sixty-four certified Fulton County teachers assigned 
to Paul D. West Middle School for the 1989-90 school year. Teachers 
were asked to record their impressions of the Georgia Teacher Evalua¬ 
tion Program and to indicate their level of experience and educational 




Certified teachers assigned to Paul D. West Middle School in Ful¬ 
ton County, Georgia for the 1989-90 school year were selected. 
Instrument 
A validated twenty item questionnai re, designed and distributed by 
the Performance Assessment Laboratory of the University of Georgia for 
the purpose of evaluating the Georgia Teacher Evaluation Program was 
utilized to collect teacher perceptions of the Georgia Teacher Evalua¬ 
tion Program. 
In addition, the investigator utilized a cover sheet designed to 
collect information regarding teacher experience and educational attain¬ 
ment . 
Statistical Procedure 
The following statistical analysis was completed from data collected 
1. An analysis of variance (ANOVA) was utilized to; 
a. Determine the variance and linear relationships 
among responses of teachers with regard to in¬ 
dividual statements listed in the survey. 
b. Determine the variance and linear relation¬ 
ships between responses of teachers with re¬ 
gard to the educational attainment of 
teachers surveyed. 
c. Determine the variance and linear relation¬ 
ship between responses of teachers with re¬ 
gard to teachers' years of experience. 
2. A t-test was completed to test the significance of the 
difference of teacher responses with regard to: (a) 
individual statements of the survey, (b) teachers' 
educational attainment, and (c) teachers' years of 
experience at the .5 level of significance. 
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Assumptions and Limitations 
1. The findings were restricted to Paul D. West Middle 
School Teachers. 
2. Thirty-six of sixty-four surveys were completed 
and returned. 
3. The findings were restricted to the variables as 
defined. 
4. A random sampling was not utilized. All certified 
teachers at Paul D. West Middle School were issued 
in the surveys with an opportunity to participate 




The primary focus of this investigation was to determine teachers' 
perceptions of the Georgia Teacher Evaluation Program. The data analy¬ 
sis is presented in three sections: 
I. Presentation of data to demonstrate variation in 
teacher response relative to individual state¬ 
ments listed on the questionnaire. 
II. Statistical data in response to each hypotheses. 
III. An analysis of data in response to each hypotheses. 
IV. Presentation of analysis of variance. 
Presentation of Data to Demonstrate Variation in 
Teacher Responses Relative to Individual 
Statement Listed on the Questionnaire 
Teacher responses to individual questions on the survey quesion- 
naire are presented in Table 5.1. Eacn statement in reference to 
teacher experience and educational is listed. In each statement the 
number of responses of teachers who agree with the survey statement 
is listed followed by the number of responses of teachers who disa¬ 
greed. An asterisk is shown beside the t_ value of those statements 
which demonstrataed a significant difference exists in the variance 
of agree to disagree responses with regard to the variables studied. 
An f-test was completed and verifies the results of the t-test. 
Principal Data in Response to 
Each Hypothesis 
The statistical data involving the hypothesis is presented in 
Table 5.2. Testing the hypotheses involves determining the signifi¬ 
cance of variations in teacher perceptions of the Georgia Teachers' 
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Analysis of Data Related to the Hypotheses 
This data are reported in the order of the hypotheses. 
1. Hypothesis one states that there will be a signifi¬ 
cant difference in the perceptions of experienced 
teachers (four years and above) as compared to in¬ 
experienced teachers (1-3 years) with regard to 
the validity and reliability of the Georgia 
Teacher Evaluation Program. The data with re¬ 
spect to this hypothesis is presented in Table 
5.2. In this table the t_ value is greater 
than the two tailed probability at the .5 level 
of significance. Thus hypothesis one is ac¬ 
cepted . 
2. Hypothesis two states that teachers with for¬ 
mal programs of study beyond the bachelors 
degree will have significantly different 
perceptions of the validity and reliability 
of the Georgia Teacher Evaluation Program. 
The data with respect to this hypothesis is 
presented in Table 5.2. In this table, the 
t_ value is greater than the two tailed pro¬ 
bability at the .5 level of significance. 
Tnus, hypothesis two is accepted. 
Analysis of Variance (ANOVA) 
Table 5.3 indicates the analysis of variance (ANOVA) which was com¬ 
pleted comparing the variables selected for this study. As indicated, 
a variance among teacher responses was evident with respect to educa¬ 
tional level as well as teacher experience. 
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TABLE 5.1 
No. of T Degree of 
Cases Value Freedom Prob 
Ql Exp. Yr. 
36/0 
*34.04 30.00 0.000 




-0.25 10.15 0.811 
Ed. Lev. -0.25 8.87 0.809 
Q3 Exp. Yr. 
35/1 
*-4.46 34.00 0.000 
Ed. Lev. *7.59 34.00 0.000 
Q4 Exp. Yr. 
35/1 
*4.46 34.00 0.000 
Ed. Lev. *10.62 34.00 0.000 
Q5 Exp. Yr. 
32/4 
-0.30 3.58 0.782 
Ed. Lev. 0.06 3.42 0.953 
Q6 Exp. Yr. 
31/5 
*0.89 4.97 0.416 
Ed. Lev. *1.05 4.79 0.345 
Q7 Exp. Yr. 
31/5 
-0.11 5.32 0.920 
Ed. Lev. 0.49 4.83 0.694 
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TABLE 5.1 (Continued) 
No. of T Degree of 
Vari able Cases Value Freedom Prob. 
Q8 Exp. Yr. 
32/4 
-0.30 3.58 0.782 
Ed. Lev. *0.61 3.37 0.582 
Q9 Exp. Yr. 
26/10 
1.37 12.79 0.195 
Ed. Lev. *0.83 13.68 0.423 
Q10 Exp. Yr. 
27/9 
*1.66 10.86 0.126 
Ed. Lev. -0.44 10.79 0.666 
Qll Exp. Yr. 
24/12 
0.49 17.15 0.633 
Ed. Lev. *1.01 16.26 0.327 
Q12 Exp. Yr. 
21/15 
*0.89 24.45 0.380 
Ed. Lev. *1.74 28.27 0,093 
Q13 Exp. Yr, 
30/6 
*-2.41 16.91 0.023 
Ed. Lev. 0.37 6.62 0.721 
Q14 Exp. Yr. 
25/11 
-0.01 15.74 0.992 
Ed. Lev. *0.73 16.67 0.477 
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TABLE 5.1 (Continued) 
No. of T Degree of 
Variable Cases Value Freedom Prob. 
Q15 Exp. Yr. 
25/11 
*0.82 19.11 0.424 
Ed. Lev. *1.86 19.57 0.078 
Q16 Exp. Yr. 
30/6 
0.09 7.58 0.931 
Ed. Lev. 0.91 6.47 0.393 
Q17 Exp. Yr. 
26/10 
0.23 13.19 0.823 
Ed. Lev. 0.55 13.23 0.590 
Q18 Exp. Yr. 
33/3 
*-4.53 32.00 0.000 
Ed. Lev. 0.18 2.13 0.874 
Q19 Exp. Yr. 
33/3 
*-4.53 32.00 0.QQÜ 
Ed. Lev. 0.18 2.13 0.374 
Q20 Exp. Yr. 
34/2 
*-4.49 33.00 0.000 
Ed. Lev. -0.23 1.03 0.853 
Teacher responses to individual questions listed on the questionnaire. 
Under number of cases the data reflects the number of agree to disagree 
responses (A/D). * Indicates a significant difference in the responses 















Teacher Educational Level 
Group 1 1 1.0000 0.000 0.00 0 *-6.58 34.00 0.000 
Group 2 35 1.8000 0.719 0.122 
Teacher Experience 
Group 1 14 3.0000 1.038 0.277 *-1.90 19.87 0.073 
Group 2 22 3.5909 0.666 0.142 
T-test to determine the significance of the difference of teacher responses relative 
to teacher experience and the teacher's educational level. 
* indicates those questions in which there was a significant difference in the 
responses of teachers relative to teacher experience and teacher educational level. 
TABLE 5.3 
N=36 
Source of Sum of Degree of Mean Sign of 
Variation Squares F reedorn Square F F 
Exp. Yr. 2.967 3 0.989 0.060 .0982 
Ed. Lev. 95.616 2 47.808 2.892 0.071 
Analysis of Variance (ANOVA) differences among responses of teachers 
to survey statements with regard to years of experience and educational 
level. 
Discussion 
In this study, teachers who were experienced (four years and above) 
held significantly different perceptions of the Georgia Teacher Evalua¬ 
tion Program as compared to teachers with less (0-3 years) experience. 
This finding is in agreement with Lowrey (1983), Burchfield (1986), and 
Amos (1988) who reported significant differences in teacher perceptions 
of evaluative instruments with regard to teacher experience. 
In comparing the perceptions of teachers whose formal programs of 
study extended beyond the bachelor's degree with teachers whose formal 
program of study ended with the bachelor's degree, the findings indicate 
that a significant difference exists. 
In contrast, two studies reviewed found no significant differences 
with regard to teacher experience as a determinant of teacher perceptions. 
Ntube (1986) found significant differences but the demographic variable 
of years of professional experience was related to the perceptions of 
teachers in primary and secondary schools. Purser (1986) found that 
there was not a significant relationship between teacher experience and 
teacher perceptions of evaluative instrument. 
CHAPTER V 
SUMMARY, IMPLICATIONS AND RECOMMENDATIONS 
Introduction and Background to Study 
This chapter will summarize the study of teachers' perceptions of 
the Georgia Teacher Evaluation Program, discuss implications of the study 
for administration of the Georgia Teacher Evaluation Program and make re¬ 
commendations regarding the need for future research on the topic. 
Teacher evaluation is an integral component in the process of im¬ 
proving teaching and learning. An effective evaluation program results 
when teachers are treated as professionals and evaluators are success¬ 
ful in using evaluations to reinforce effective practices and to im¬ 
prove instruction. 
Summary 
The primary purpose of this study was to determine teacher percep¬ 
tions of the Georgia Teacher Evaluation Program. Secondary purposes 
were to determine teacher years of experience and level of education 
had a significant relationship to the perceptions of teachers regarding 
the validity and reliability of the instrument. 
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The data analyzed for this study resulted from a survey question¬ 
naire designed and distributed by the Performance Assessment Laboratory 
of the University of Georgia for the purpose of evaluating the program. 
The twenty item instrument was distributed to sixty-four certified 
teachers assigned to Paul D. West Middle School in Fulton County, Georgia 
for the 1989-90 school year. 
An analysis of variance (ANOVA) was utilized to: (a) determine the 
variance and linear relationships between responses of teachers with re¬ 
gard to individual statements listed in the survey; (b) determine the 
variance and linear relationships between responses of teachers with re¬ 
gard to educational attainment of the teachers surveyed; (c) determine 
the variance and linear relationship between responses of teachers with 
regard to teacher experience. 
A t-test was completed to test the significance of the difference 
of teacher responses with regard to the variables studies. The .5 level 
of significance was used. 
The findings of this study were as follows: 
1. There was a significant difference in the perceptions 
of experienced teachers (four years and above) compared 
to inexperienced teachers (0-3 years) with regard to 
the validity and reliability of the Georgia Teacher 
Evaluation Program. 
2. Teachers with formal programs of study beyond the bache¬ 
lor's degree held signficantly different perceptions 
of the validity and reliability of the Georgia Teacher 
Evaluation Program. 
Conclusions 
Based upon the findings of this study, the following conclusion was 
drawn: teacher experience and level of educational attainment signifi¬ 
cantly affect the perceptions of the validity and reliability of the 
Georgia Teacher Evaluation Program. 
Imp!ications 
Based upon the small sample size with regard to actual respondents, 
the conclusions of the study were not completely reliable. However, the 
sample size not withstanding, two specific implications may be drawn from 
this study. 
Evaluators, teachers, researchers, and those involved in the formu¬ 
lation of teacher assessment programs may draw inference from the study to 
assist in developing programs designed to assist teachers in improving in¬ 
struction. As those persons most intricately affected in the evaluative pro¬ 
gram, teachers should be involved in the formulation of procedures and poli¬ 
cies designed to assess instructional effectiveness. 
Recommendations 
Based upon the findings of the study, the investigator makes the 
following recommendations: 
1. Teachers and appropriate personnel be intricately in¬ 
volved in the formulation of teacher assessment pro¬ 
grams designed to determine instructional effective¬ 
ness. As those persons most affected by the design, 
policies, and procedures of an evaluative program, 
teachers must also be included in the development 
of such a process. 
2. A genuine effort be made to articulate the design pur¬ 
pose, policies and procedures of the Georgia Teacher 
Evaluative Instrument to students enrolled in formal 
programs of study. This communication which trans¬ 
mits intents and purposes would serve to orientate po¬ 
tential teachers with regard to the evaluative pro¬ 
cess, thus lessening the anxiety of teachers during 




Teacher Perceptions of The Georgia Teacher 
Evaluation Program 
Dear Col league: 
The purpose of this study is to determine teacher perceptions of 
the Georgia Teacher Evaluation Program. Your assistance is needed. 
I. Belov/, please circle the correct level of your edu¬ 
cational experience and your number of years of pro¬ 
fessional teaching experience. 
Educational Experience 
B.A. Masters EDS Ph.D. 
Professional Teaching Experience 
1-3 Yrs. 4-6 Yrs. 7-10 Yrs. Over 10 Yrs. 
On the survey form provided, please indicate the answer which most 
closely reflects your feelings by checking the appropriate box beside 
the statement. 
QUESTIONNAIRE FOR OBSERVERS 
The Georgia Teacher Evaluation Program Field Test 
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11 Teachers are usaig the feedback on the observaterts to enhance the* teaching effectiveness 
W SA ; 
12 The Georga Teacher Evaèuaton Progam has had a powtrve mpact on teechmg n my school 
so $! © SA 
13 
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17 
The Georg» Teacher Evaluation Prog~am has promu ted corrmrcator between admrvst/ators and 
teachers about effective teachaxj id 
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18 
The Annual Evaluation Summary Reports have reflected the teacher s performance tlwoughout the year 
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19 
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The Professional Development Plan s an appropriate way to plan for improvement n areas n wtveh teachers 
have «Jem if «C needs or œioenœs so », 0 « 
Return to principal's designee. 
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